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The need for change;

The initiation of Educational change policies often
takes place in a context of large-scale criticism on
schools;

Large scale change initiatives are usually not
accompanied by substantial financial commitment;

public schooling is often treated as market
commodity;

Emphasis on standards, indicators, accountability
and testing;



Similar policy themes may be found
internationally as different countries seem to
be doing similar things.

However, educational policies implemented by
different countries are not as similar as initially
appears.

Context matters!!
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Degree of implementation will depend on:

The compatibility of measures a particular
borrowed policy offers to the contextual
circumstances and features of the borrowing

system;
The scope of the proposed change
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School autonomy is assumed to improve
school effectiveness and relevancy

This assumption is supported by a vast
number of empirical findings

Consequently, many educational systems
around the world introduced school autonomy
policies



The centralized bureaucratic control of the Israeli educational system.
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School-Based Management (SBMHrrfh/é
~ Israeli educational system
1996-2004: SBM is centrally implemented;

Since 2004: random implementation with
little involvement of the central office;

In 2010: reenactment of the SBM policy.



~~Method 18

A nationwide study sponsored by the Israeli Ministry of
Education.

Sample: 2,565 teachers from 153 elementary schools
coming from six districts;

The research group: 44 schools involved with SBM at least
three years;

The comparison group: 109 schools that introduced SBM
during the academic year in which the study was
conducted;
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Research tool: a 24 items questionnaire originally
developed by Friedman, Brama & Toren (2001)
containing six distinct factors: organizational vision,
, managerial emphasis,
, financial autonomy and

Alpha coefficient of each subset ranged between 0.66 and
0.90, and for the entire scale = .87.

Students' scores were obtained from the Ministry of
Education.



Variable

Vision

Managerial e .88
Feedback-ba 2.17
management

Student particip .00

**P<.001
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!onclusions 23

* The implementation of school autonomy
policies in centralized structures is subjected
to the “Centralization trap”.



Centralization and

School Empowerment
\ From Rhetoric to Practice
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~Conclusions

¢ Policy borrowing is context dependent.

¢ Expectations regarding effects should be
adjusted according to the unique features of
each educational system.
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